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Dedication
For women in physics.

…As I say, I can speak only for myself,
but as soon as I got here the rules became different.
They didn’t apply to me any more, or to anyone else except a distant runt,
almost invisible in its litter. So how was
I to know who to stand up to, when to turn abrasive, when all things
nestled,
equidistant, all hearts were charming, and it was good to be natural and
sincere?…
School was over,
not just for that day but forever and for seasons to come.
The reason was that the truth was just average
on the iniquity scale, and nobody wanted to get involved…
You see we all thought the ride would be lovely
and worth the trip, which it was, but now we cannot go anywhere
having already been everywhere. No, do you
understand how realistic it all is?…
And so we faced the new day
like a pilgrim who sees the end of his journey
deferred forever.
Who could predict where we would be led, to what
extremes of aloneness? Yet the horizon is civil.
-Ashbery, Girls on the Run
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